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5 1n--1980,Vista College fa non-cempus,- public ; 
Se Community: college. where part-time faculty teach h 85% of the courses) - -—— 
ex ‘beceived: funding. to develop ‘an- effective faculty. development model 
, for part-time instructors in postsecondary institutions. The project 
was designed to break down the isolation of part-time. faculty, 
‘encourage a sense of college and faculty identity, and provide ‘ 
instructional and administrative support. After an analysis of 
existing: activities and ‘part-time. faculty needs, four types of 
-services. and. procedures: were. developed and pilot-tested: (1). 
audiovisual orientation materials and an. ee agent handbook 


eo SapELEE seneions wee tet eathio. Fecolty journal was. - 

; «© «produced. emphasizing ge es and learning. concerns; and. (4) peer 

'¢ - ' Teaching and Learning Consultants Were selected and trained to 
Provide. aid and advilsement to faculty. The project’ $ first-year. goals 
ed the modification of faculty! evaluation ‘procedures; 

~ however ,. this aspect ‘of the project was etii 
7 standardized evaluation procedures for the district. To assess the 

a outcomes « of the: project five kinds of evalyation strategies were used 
BD to gather” ‘formative data about the. project services and products, 
KO revealing ‘strong: faculty supper’ eon the program. aperere? 
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(415) 847-8437, 


providing technical: assistance: to. their colleagues. ‘Faculty: have responded very 


\ Purpose: Faculty -devélopment ‘for part-timers is a-neglected area, even though 
\ 


‘cation, occupational ‘courses, and continuing education activities. Prior to this 
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: “FACULTY DEVELOPMENT FOR PART=TIMERS. | a 
Executive Summary — a i v 
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2020 Milvia-Street ‘Lynn. Whitmore \ 
Berkeley. CA 94704: « Richard-:Bagwel? 


Project Overview: ‘Vista College received: FIPSE funds (grant umber 6008006044) ann 
0 define and pTiot-test the Components of an effective faculty development ox 


program for part-time faculty. in postsecondary institutions. Inservice: services. 
‘and products were designed to increase the teaching. effec’ piveness. and sense of , 
affiliation of the-college's 350 part-time faculty who work with adult students. 
in over 200 community learning: sites. Progress:has ‘been. made inal} four-com- ~~ | 
ponents of the. project during it's risk vet: ‘over 350 faculty have participated § - 
in orientation and training activities; ‘a manthly faculty journal is being. pro- 
duced; and:‘six Teaching and Learning Consultants (part-timers: themselves) are 


posit vel y to ff rst-year activities. 
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me faculty are responsible for a substantial: amount. of .college: teaching. 


art- : 
-Part-tiners may not ‘be -eligibile for college inservice activities; they may ‘not: 2 


be aware af college events, services;-and-proceduress- they: may not have. mai boxes. 
or office. space; quite often they: are! detached -- literally and figuratively. -- 

from the intellectual, social, and administrative mainstreams of their -colleges. 
Given the important role that. part-timers play: in postsecondary education, it is t 
necessary to provide them with opportunities to:strengthen their teaching, skills. 
and ‘feel part of an educational: community. . 8 4 


a 


Background: Vista College fs an urban, public. Conmiunt ty college in a-multicampus 


district.” Vista does not have a campus, and more \than.350 part-time faculty. teach \ 


over 85 percent of the;college's ctasses each semester. Classes. are located in - 
more than 200: community sites (e.g.,. office buildings, public libraries, banks, :. \ f= 
Convalescent -homes, and senior centers) that are scattered throughout the collece's \ : 
75-square-mile service area. Classes.begin at various times during the ‘semester. 
About 14,000 adult, part-time students are jenrolled each semester in general edu- 
special project; the college had-sponsored a fairly successful but limited series: 
of Tearning and social activitiesfor part-time-fac Tty-—_ First: project—objec—— ke 
tives including making: facu]ty development ‘the special responsibility, of one college — a 
administrator, and’ developing a cohesive, diverse system of inservice’ and ‘Support — ‘s 


activities that emphasized “eaching skills and affiliation with the college. \ 


Description: ‘Five components were: included in the -proposed facul ty, devel opment - | 
model. ‘audio-visual orientation activities, training seminars_and workshops: for oe 
small and large groups of faculty, .a-monthly faculty journal, individualized. in- 


‘Structfonal evaluation procedures, and Teaching and Learning Consultants (TLC's) who : 
would: provide technical: assistance. to faculty. These components represented-minor: — 
adaptations or major changes/additions to existing services. and procedures. ' The ee ee 
basic -elements -of al] peat gne ‘component were developed.and pilot-tested. during the a | 


~ 


> 


project's. first year. The Acetone evaluation segment of the project. hadi to 
‘be eliminated: ‘because the college istrict, agreed to- use a fairly. conventional ; 
" evaluation procedure with all faculty after collective bargaining negotiations. ; 
be ‘During the year; four different types of ‘seminars and ‘workshops were offered; 
 & the faculty handbook was revi sed. significantly; five. issues of “a faculty. journal 
were produced ; and six TLC's, after.a two-month. training program, worked “in the | 
\ field wi'th individual s and small groups of faculty. All. fiadividual TLC intera- 
actions were confidential. faculty who iparticipated in project activities were 
"asked to complete brief written evaluations, .and:six:part-time faculty (the TEC's 
and’ two others) tried to telephone. all faculty in June and vuly to get reactions 
to specific project services’, and: products. - ; 


Outcomes: It was lant icipated that the products and. services - deeiaed in:-the , 
“progect’s first. year would, once used frequently and-consistently, would lead to 
Changes.-in faculty attitudes and skills. Siginificant affactive. and cognitive’ 
‘changes were, not. expected. until the. second-or third year of the project. All of 

the ‘essential. ‘first year: objectives have. been accomplished, and general ‘faculty 
reactions have ‘been: overwhelmingly positive. Faculty attach value to project 
efforts tod centralize. and expand'inservice activities. As intended, project 

| . services are ‘seen as developmental and supportive, not as remedial. The mixture 

a of different types of activities -- small and large seminars, the journal’, and 
individual/group. technical ‘assistance --probably made it more likely that busy 
‘part-time faculty were able to fit at least! one: meeting or activity into their | 
schedules. All project components concentrated on important teaching issues 

‘such..as -how to organize courses, motivate students, select and plan: instruction. eS 
activities, and: pace adult. learners through different blocks of learning. This ‘ [. 
enphasts. on teachtng-rather—than-research-was_expected. Copies of the pontnly 
journal and faculty handbook. can be obtained. by contacting project staf ; 


a 


“Summary and Conclusions: ‘AN first-year objectives have been. ‘accomplished, and 
Tnitial data indicate that Vista's. part-time faculty value-and use ‘the products and 
. Services. associated with this. project. ‘Our greatest chal lenge has: been to design 


part-timers. We -have learned: that faculty: development in this setting: must. ‘include 
cf. a-mixture of services’ and-products that deal-.with. teaching issues..and’ encourage 
: “faculty ‘identity. . The system. of faculty development activities designed ‘for this 
, urban, ‘noncampus ended should:also be effectiv: in other. ‘compus-based or off- ° 
\ campus settings that use: part-time faculty. The typical. part-timer problems -- 
isolation, inadequate orientation to and. affiliation-with the. college,..and little 
Be opportunity to talk with colleagués about teaching and. learning questions -- occur 
_\_ dinany institution in- which: pere-Vieers are = nesponsible for a.major part cf the’: ae 
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| " FINAL REPORT - SUGGESTED USES : 
Institution: . Vista College : 
> Project Director ‘Dr. tone Elioff | 
: eG Ae ee os = iy 4 

: Section( s), @hich:might -be considered as a ‘Report from the Fund. ; 
Gy ve a o _* ie. ae 7 i 4 

; Individua’ ‘sections do not, stand alone very well; execi@tte summary: would 

* “bermost obvious choice: for, a complete report] . wee 
[@] | : ; "a . ; 7 ; 


[ 7 
Possible publication: (or other media) ‘which would be suitable -~ indicate if you 
a » | Me i 
.” Avbrief article about project activities and sutecuts vould be appropriate 
. for “Change,” the New. Directions series from Jossey-Bass, and/or the. “Communi ty, 
College Journal.” “A brief description.of the project has already appeared in 
“Linkages;" the NISOD news] etter, and. amore detailed article about the project 
wil} appear in one of AAHE's Current. Issues in-Higher Education this year (1981). 
Project staff haye also applied to mak e-a-presentation-about—the-project_at_the. 
1982 national Convention of the American Association of ‘Community and Junior 
_ Colleges. ‘Project-staff intend to develop additional materi als/presentations 
about the project: for submission, to the. journals cited here, -as part of a dis- 
. Semination- effort. planned: for 1982 and:1983,° ; ~~ fos ie 
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This project addresses., the prebien-ck defining the components of an a 
effective faculty devel opment - model. ‘for part-time instructors in postsecondary 


institutfons,. The project. focuses on the. special: needd of part-time: faculty 


‘who teach at. Vista: ‘College a public ‘Community collese ‘that does not have a 

campus, but the activities identified ‘for this urban, honcampus setting. should 

te off interest to adninistrative “staff at other postsecondary institutions that 

: _ use Targe humbers of part-tine faculty for campus-based or off-campus teaching 
a 

assignments. ; 

“professional development for part-time faculty has been. and continues to be 

auneglected areas Part-tiners ane often called "adjunct faculty," wi which aptly 


‘describes their detachment from the intellectual, ‘social, and, eieseative 


# 


+} Pe ot 
i mainstreans ‘of the institution that emp] oy then, part-timers generally do not 
. 


b _piretctpate, in the letsurelys continuous process of socialization: and ‘Jearning, 
_ that usueuly accompanies a : full-time, tenure-track faculty: member's teaching 
expertences.. If .an: insti tutton ‘does sponsor a facuity ceveloppent program, 
part-time. i ald may. at be eligible to ‘participate, the . ‘prograry- activities may 
~ be inapprogttate for part-tiners, or the activities may ‘be scheduled $0. as to 
~ be more accessible to- Gampus-based, full-time faculty. ; 
. The typical ‘part-time Faculty population contains at least three different 
: sion? 1) the trained teachers who cannot) find full-time. positions and 
ne have settled for teaching four or five classes, often: at the or three different 


‘ i 
colleges; 2) the. trained teachers iho, for personal or professional reasois, 
, 7 , 4 A. = a . 4 
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do Tor vant to work full- ee and 3) the business and industrial practitioners. 
me ‘teach one or twd classes so that they can share with students what they 
y ) aes and. do so well in the nonacademic world. . Because of, ‘the heterogeneity 
| of ithe part-time faculty group, “not avy are interested fn: becoming: full-time 
-meribers of the acadeny; ‘many. prefer. to juggle their academic and tionacademic 
"responsibil itfes because of the satisfactions they receive from: ‘each sphere ef. 
activiz tye nan ; { 
" Whether they teach part-ttie ay choice or by necessity, these faculty share 
several characteristics, most. “notably ' a lack of connection with their colleges ‘ 
_- and a Busy schedule that often prohibits spending extra tine > after class or on i 
J campus. to socialize and earn with their colleagues. Part-timers ‘may -not be 
aware of col lege. events, procedures, and services. . “They .may not have mailboxes 


=] 
or office leita: Quite often they are literally out on oe fringes of their “ 
i oe 


ay 


‘colleges when they . ‘feach off-campus evening classes. 


. Part-time faculty are an indfspensable part of Vista because tie teach 


+ oeettaly ao theca claaes,_fut te onemp et 


“convent fonal off-campus division: of traditional colleges -- exacerbates the ee ere 


typical paft-time faculty ‘problems of isolation, inadequate orientation to and: 

‘affiliation with .the college, and pat renuent: opportuntty to talk with. colleagues 7 PA 
j about teaching and learning, issues. At Vista,, each faculty member has a program: 

- _ planner -or adnt it strator to contact with quest fons about curriculum, teaching : 

; “strategies, ‘grading policies; keys for classrooms, ‘se aio Gua SerVAces x, 
- but the Vista faculty are essentially alone with their students out. in the 7” 

‘community. ‘The small ratio of administrative support personnel to teaching: _ 

| faculty: means that Vista-partetiners must be able ‘to perform -well. the. multiple 


| roles of public relatfons person, “earning: diagnostician, ‘instructfonal planner, 


teacher, counselor, and registrar. -— 2 i 
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. After analyzing survey: data from. Vista. part-timers.(1979) and. investigating 
inservice programs at other; postsecondary institutions, we’ “identified -several 
Gj faculty development componefits that we felt would. help to: orient and -connect 
faculty. with the: college. ‘and with each other, as well as adiffyonat seompenents 
designed: especially to focus-on teaching. skills. After a year of initiating +2 
> + several new inservice and support activities and steengtnening several already- 
existing services, we feel we have made some progress in: defining. the components 
of a faculty development model. for part-timers. HOVENER we have ‘also had to’ -_ 
face two basic problems that effect ‘the success or failure of at orientation _ oS — 


‘ and inservice. activities for. partitimers: the professtonal insecurity (and its 


influence on teaching and lanningy: that is inerinstc t part-time ‘teaching,. 

4 
particularly when college budgets are being reduced, and the logistical problem 
ot arranging events and’ services for «a very diverse group. of faculty ‘who.-have 


“crowded personal and professional icin es Ys 
s. % t- 
| # BACKGROUND OF' THE PROJECT. -. _ « & 
_The -background factor: most. significant to this project is that Vista is 
— : ‘a-noncampus. colleges in. which. partatime. faculty. are..responsible.for_over.85. percent.__ iat bolder 
of the teaching assigrients. Over 400 “élasses are offered each semester in more’ 
than: 200 communi ty locations that are 5 scattered throughout the six cities 
, Lincluding Oakland. and. Berkeley) served. by the. Peralta Commu ty College District. 
Classes ‘are often offered in partnership with the. agency or organization: that. 
Supplies Vista with rent-free classroom space. Courses are offered each semester 
e general education areas Yor transfer and ‘personal - ‘enrichment, in occupational - 
areas such as business, ,transportatton,. ‘American ‘Sign Language; gerontology; and. 
“energy technologies,’ and inc continuing education for business and health care pro- 
» fessional and. paraprofesstonals. -About 14,000: adult part-tine students. enro}] at: 


Vista during .any one. semester; ‘the average ‘age of thie stildent population is 42. 
4 j . 
-32-. 
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The college's operating style, its alsost exclusive use of part-time faculty, 


- 


and its adult student coca are characteristics that ‘influence -both the need 
and: the structure of faculty development activities in this setting. For example: 


7. OF ‘Since faculty and their: classes. are scattered: over a°75-square-mile area, 
: ‘we need a general communication mechanism that links all faculty-but does 
not require their physical presence. P ; 


* New. classes.begin -at: various: times during. ‘the: semester, - ‘sometiries as late 
as the 13th week, and-new: faculty hired- for these late classes need to oe. 
be. oriented. to college. procedures and. valictes as efficiently and r 
effectively a as: possible. : i 


** Prior to this project,. faculty who had questions “about curriculum.materials- ‘ae Th 
- or teaching ‘strategies. were encouraged to-go to a full-time program: .planner 

7 ore administrator for assistance. In. ity, the: day-to-day demands: of. 
running,a completely off-campus operation. -- developing ‘courses, finding 
classroom sites, hiring faculty; rescheduling ‘classes and times as a‘ , 
result of nonacademic events: “e.ge, ‘a strike among employees at a classroom 
site), evaluating faculty. --itook so much program planner’ and administrator : 
time that there was: little left for complex , individualized interaction . 
with faculty. oon 


: * After a period of rapid growth ( from «530 FIE in 1978 to. 2253 FTE in 1981), - *, 
Re 4 ‘the college has moved. into a stabilization: phase. ‘Less new faculty -are oo 
needed: each year, ‘but’ our normal turiiover rate (20: percent) reouires.. 
hiring 30 - 40 Mew. teachers.each semester. These new: ‘part-timers, 
especially: those new to: teaching, neéd erlenrenlon and ongoing ‘Support. 


—+—Feaching-adutt Tearners requires ‘adaptation ‘of some instructional styles 
. and materials. Helping, faculty be. successful with a diverse student.- — 


. ---- > =population-demands- ‘that-facul ty7@ and college staff learn more about ‘adult. 
: ‘development, motivation, and learning theories. 


Ba 


Previous iy ee riese ie college staff recognized ‘the need for a faculty 
development program, but this important area was the responsibility of all program gs 
es planners and ani nistrators, instead of being a Special function connected to one 

‘person or position. ‘Consequently,. the college-had sponsored a well-intentioned, 
fairly successful, but somewhat unconcerted series of learring and social activities, 
"for faculty in. the last: few years: orientation: sessions. at the beginning of. each 
| semester, annual .one-day. work shops for all faculty, several mini-workshops that 
/_ focused on important teaching and learning issues, a gencral college newsletter 
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that. appeared irregularly, and technical: assistance “to faculty ‘from program 


.planners~and. administrators. & . ee ; a 


After’ analyzing these prelininaty’ inservice activities, the data from a-large ~ ° ‘ 


faculty survey in 1979, and ‘observations of other noncampus colleges, Vista staff were 


able. to°draw a Clear picture’ of the inservice needs and ‘preferences of the. part- os 
‘tine staff. These pre} tafnary data indicated that an appropriate faculty devélopnent ae, 
model. for part-timers ‘Should incTude a menu of inservice training. and: support services: 
with an emphasis. on, teaching Father than research. ‘Further, we anticipated that. 

Such a : program. should represent an ‘economical use otinteral resources that could’ - 
‘be ‘easily integrated into regular college activities and: procedures: oe primary 

- objectives during this first year ‘of the ae progect were to. form a. cohesive 
faculty development -progran at the college by strengthening existing components id 

by developing severat new.ones. Direction and coordination of this cohesive, very 


Visible program was to be the special responsibility Of one college administrator. 


ae - ed 
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PROJECT DESCRIPTION 


As proposed, the project included: ‘five faculty: development components: . , 1. 
orientation activities, training ‘sem{nars and workslicps, a faculty sepaieneens, 


(2-2 ingeructlonal eva uation procedures,,. and Teaching and Learning Consultants (TC's). 


One of. these elements was already operational and needed only minor - ‘adaptation: 


the Eratning seminars and. workshops. Three- other components represented major ae 


¢ changes in existing sérvices- or--the. development of new ‘sérvices/procedures: 


— 


7 orientation activities, the faculty newsletter, and. TLE services. > ; 


The project was scheduled to ‘begin hisiict: 1, 1980. Because -of delays in’ 


funding notification. and budget negotiations, project activities ate net ortedally , 


wee 


‘begin until November. 1, 1980. However, the project director began- working” oF on 


: - ‘Several-components- before ‘November 1: ‘and the project's staff assistant was on 


board’ by December 1. This late start led to minor alterations in the timelines - 


“for a few first-year objectives. - The. Following ‘sections: ‘describe first-year 


Activities associated ‘with. each project component. 


se . ° ¥ ry ow ‘ 
Orientation a — : \ ; a 
« ° , rm ct 7 
- The: major project activities related to orientation. were the expansion “of the- ‘ 
- ? 7 ‘ . 
college's: faculty handbook and: the production of an audio-visual orientation * mee: 


" Presentatfon., hese activities were alerted to ecoive several problems, inert ‘{ x 
‘vious, orientation procedures for new part-tine Faculty. ° mn 
Prior to. the. FIPSE project, new faculty hired each semester (30: to 60) " tas : 
learned about Vista policies and procedures ‘and were introduced to Vista staff * 
during one; of several two-hour orfentation sessions that le scheduled for Jate ; 

: afternoons or-eatly evenings during the week before the beginntitg of each semester. 
Each. .new Fecity menbar received: an ortentatfon package that. contained registration . 
marersalss simple forms, and a handbook ‘that described. college policies and: pro: 
cedures. These orientation procedures were inadequate because 1) many: “new faculty 

were unable to attend the scheduled orientation sessions ‘dué to time. conflicts or 
because: they were: hired to teach ‘later in the semester, and 2) ‘the faculty hand- [ 

book did ‘not contain enough pedals informat{on about Vista and. teaching adult 

‘students ina neincampus setting. Developing an. audfo-visuat oe antay len presen-_ 2 

tation. that could.be viewed by new faculty at any. time during the \senester and i : 

expanding the faculty handbook were seen as a to increase the Flexibility and 

: efficiency of. the origntation process. sg 

ve | faculty. handbook has been revised twice in the last year -- ‘before the* a 

Beginning of Fall Semester in 1980 and 1981. The most recent version of the hand- a 


book, which was sent to all part-time faculty (375) in August, ‘1981, includes — 


complete and. iscanate information: on otege policies, procedures, and services. 


The FIPSE staff ‘assistant prepared this handbook , which includes new: or: revised. 


~~ * } 


sect fons satuions clusters at. thie college, grading policy, mete trips, 


and classroom aluation’ procedures. A. copy is attached to this report. 


‘ . 


= Two large new handbook ‘sections which focus on ae and learning are 
worthy: of description. “Resources - dnd Sevices" lists ‘services: such as the TLC’ s. 
and’ the - resource Nbrary =: both as aresuit ‘of FIPSE support. “Teaching 11 Tips , 
and Techniques" includes brief articles produced by the project’ Ss TLC's.in arens 
suc as: defining ‘instructional: objectives acourse outl ines}, tips for first class 
sessions, assessment techniques, using ‘Community classroom facilities, art with 

. “spectal: students, a glossary of education terns, reprints of articles from the 

" Lfacul ty journal , and several “Enngvation Abstracts” from ‘NISOD. Ideas and 

\ te . techniques in these ba 4Sections are responses to miéstions “about teaching that +. 

; * ave surfaced ‘in ‘tratning sesstons “and individual meetings with part-timers. . 

; This revised handbook is to be used in conjunction with an audio-visual 

a obientation session. Loeiginatty we had planned’ to. use videotape as bhe ned um 

4 an alternative orfentation session for new faculty who are. unable to attend 
“any of the. regular s sessions or who ee hired after the semester is underway. 
After several discussions yith Vista ‘technical ait and some part-time faculty,, 
‘we decided to use slides and an audiotape instead! of videotape. The eline-tape | 
medi un. offers several advantages over videotape, most. notably that professtonal-. 

quality slide-tape shows are relatively -easy and. economical to produce and revise. 

Tae!new slide-tape Lrrentatton session, which was developed and is -being . 
"produced by the project. staff assistant, contains two major parts.| part One is 
_ an introduction to the College's staff, instructional programs, and procedures -- : 

while also conveying Vista's operating philosophy: and style. Different segnent’s 

of Part One include: an introduction to administrators and classified personnel: 

“who work closely with ‘faculty, ‘the varfous Vista “education centers and, several’ 


- Z commun ity cTassréon ‘sites; a. brief description cf how: Fastruceiona) programs: are 
‘ \ a 


Lis re 
Pata: eae ee _ 2s ~ ‘ Se oar or ea 
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piitt_rspres waltre W fly Te (le. “Dey audtovisusi equipment, TLC wut ©. —— 


eee ee rn 


iW acuity Shen At Sa wa mt the “September (1981) orfentation._ 


Sessions, ‘hough: fo formal’ évaiuation ‘took place. 


‘, ~ ate ia 


Part, ay 4s. a - programed: ATearning ‘sequence that was ‘devel oped ‘in conjunction: 


po 


With. the Registrar and Dean of Instruction. It deals with administrative procedures 


‘that feculty ust understand. ‘and: execute. properly (esgs, Student registration, 


Pah _ atteridancé/grade. reporting). "Hew instructors,. as they view the stides and listen: 


to ‘thie narration, will be asked ‘at: Specific ‘times ‘to: ‘Fi11 in ‘appropriate: answars: 


_ on. a. ‘worksheet. ‘The slide- tape content will be ‘keyed to sections of the faculty 4 


handbooks OK; Instructors will work with sample: forms. as. they. ‘progress through. the 

i, _slige-tape session. in additton to “teaching: the specific record-keeping procedures. | 
in: acconerete fashion, this handbook/s] {de-tape activity will underscore the 

| “Value of “the “handbook and encourage faculty to use it'as a. reference. document ” : _ 

or. ‘uring the semester... _-, "fe = & & . . 

ao Bac Part “Iwo is in production’ ‘Now: and will be completed by. February: (1982). It . - 

eh ‘be introduced at. the : regular “ortentation meetings before Spring. semester, when. a 

pina sizeable. group. of : new faculty. can review. and: evaluate it. “At. these meetings and. 4 

“< ““Timediately. after subsequent use.-as. an. alternative: orientation strategy, ‘new 

faculty who. use. it wilt Complete a, -brief -evaluation form. Future. revisions in 

“either Part ‘oie: or Two will be based on “faculty comments and changes: in Vista i % bs 


o 


_Bersonnel: and procedures. a, : «es : 


: “‘Seninars ‘ahd Workshops . 
"First-year raactivity in. this component included sana several. ‘shorteterm 


ps lp to 


betas workstions ‘and. van all-day: faculty seninar. Getting together as a: group. to ‘share 


Treats aa hme tes ce 


_ ideas, ‘Tearn: new skilis,, ‘and Compare ‘students ‘and teaching styles {8,2 a Vaivable ; ae 


—_ “experience for, Vista’ part-time faculty. Detached fron the. college and from each. 


aw eC 


ee ek ge hae = 2 
_ coe a ra ioe — oneal — fone 
one oe! Sig oe t 3 . 


; : a ae ° 5 : \ . . a. \ J , - 
. ° . \- 5 ; : ae : ; ~< 
other ‘in-community ‘classroom: faci] ities,, they view inservice meetings as social ‘ 
— ~-and-proféssicnal -events that foster a sense: of community aswell as strengthen 8 
: teaching skills. ‘However, the logistical problems of determining how, when, -and 
= ~——wlier'eto-get-a-diverse group of faculty together dictated: the planni ng of several _ 
_ oes different” seminar. and workshop :approaches.: \- a Sos 
| a Four:.different. seminar -and: workshop. activities. were offered.during the __ y me 
: project's first years - - ; 
7" =e”. Acnine-hodworksho -on' the: issues ‘and setia Gi aecsind adults | a - 
was-ottered trom <3 :pm:on ‘October9, 16,. and 30 at the ‘Oakland : 
office of ‘the Department-of ‘Motor ‘Vehicles. The 23.faculty who 
‘attended. learned. -about-adul-t-.development. theory, ‘matching. the goals by 
and“expectations: of teachers. and students, ‘group: process skills. for 
working with adults, and‘motivational strategies. Faculty-sharéd 
teaching: problems and woreéd together to identi fy common.and individ- ‘— 
~,  da-solutions.:—“The-seminar-was-ted-by-a-Vista-part-timer-.who.’] ater was. -. --_-- = 
_ selected as a TLC, “All faculty. rated. the experience. as helpful or -very 


t= he }pfuls—A-conment-f: of-a-parti ctpant:—"I-got—te-know-sone-of the 


Gther instructors, and found out that ‘my -problems were not unique, and o 
- not necessarily 'my fault." ee OR a a 
"24. A three-hour “Open House" was held on January 29 in the college's , 
" LearningResource Center, to introduce .new. and continuing faculty. to 
j " “new professfonal: library materials and: Vista resource staff. The 65: 


ie faculty -wno. attended:-had- a chance to get. acquainted: with each other, pro- - ay 
ve F Ject staff;—two-TLC's; the college librarian, and the media specialist. Sets, 3 
_ ; ’ ce ta or a os ar : ae 
ieee .33-An_al -day--seminar for all. faculty was held:on.March 14 at the South: 

a _ °-  <BerkeTey~Senjor Center. ‘Activities included presentations. by the college, . 
President and the ‘Dean.of Instruction, a short play’ ( "Inlages/Ages/Changes") 
by members of a Vista=sponsored: drama .class. for elders, and. seven short 
‘workshops on ‘teaching and learning. topics. The event was rated 8.04 on a. 
SCale:-of 10 by the 106: faculty ‘who-.attended. -Responses. to:'an open-ended : 
question: on the ‘seminar evaluation. form included: many. comments about, - 
appreciating: the-opportunity to-meet;, talk, -and-.exchange ideas with fellow. A 


‘ teachers, to feel a part of an: educational ‘community, and to Jearn. about \ 
le new. teaching skills. : = — 

7 4. Bi-weekly faculty support sessions were held on Thursdays from ‘March. 19: 

: ees ; “= 7 in a conference room at the college's 


0 the -midd vune, Thom: 5: ‘ Racer 
- administrative office in Berkeley. A TLC organized this informal series 


of meetings that was attended: by several faculty éach time. ~No specific. 4 
. ‘topics were planned for. these: meetings; ‘faculty were encouraged to drop . ce 
; in whenever they wished to socialize or discuss teaching-concerns. oe tehegt 
Panne a eae : 
: 1 : ae ee a otal 
: Co | — 
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. effective way to 1) encourage a sensé of facul ty unity and ‘identity, 2) facilitate - 


develop anew publicatton that faculty would | see as especially. theirs. Conse- 


_ faculty aan “s 


eran nace tem 


was the me project activity in ‘this. component. ‘This. method of communicating. 


with a] partstingFacutty was selected because it represents an, economical., 


--facultysto-faculty and college-to-facul ty communication, and (3) provide substan- 
tive information on ‘the special. Gharectenistivs of adult learners and teaching 
an a community outbeach wnat atten, o a 
-‘Onecminor change: from the original project objectives in this area is ‘the 
produetton of a Separate ‘teaching: and: learning journal:, rather ‘than. adaptation 


of the college's. general newsletter. This. dect ston: was baséd on a separation 


reat etna, - 


Varn wena wera. 


of the two communication: “functions. involved =o - teaching a and Tearning ¥ versus 


‘public ‘information “= ane the. need to. emphasize the specialness of thie. teaching 


and. Tearning funct on. "Rather oi mix the two functions in one ‘publication, 


and perhaps underemphasize the. importance of | one. or the other, we “decided ‘to 


re emt oe 


; quently, we have had to establish clear guidelines as ‘to what. material. ts 


=~ —taproprtate for éach publication, and: this process; ‘of discrimination: has helped 


Us, and faculty): focus clearly. on important ‘teaching and: learning: issues. 


“Subsequent decisions about the name. ‘and format’ of the: new: journal -under-_ 
séored its. professional objectives. The .name TIE-LINE reinforces. its: CONNEC Ne 
and informative ‘functions, and we established a four-page, 11 x 15 format, typeset 
in. dark blue ink, with: internal graphics. and pictures. The image of the journal . 
is attractively. professfonal, ‘and it ‘Stands out in the blizzard ‘Of paper oy 
received by: professional: educators: 

“The project's. Staff assistant edited and produced five gonthiy’ isdies: of 


TIE=LINE (fron. January to May): during this. funding year. “The first issue asked 
. \ . ; - ~— ® a " 


[ 


(i Bias ee et ee, 


ae faculty: ‘to- vreturti ‘cards: -that ‘Suggested: topics for: future. {ssues.—The 37 faculty-- 


Lanes ‘who-responded. wanted. to. see_articles_on_how. faculty. have. solved instructional 


i“ 
Pe problens, ‘different ‘teaching: strategies ‘what is - ‘unique about teaching adults-in— — 
the noncampus setting, and the sprees tities of good teaching. _ Subseque. t 
ee “{ssues included artictes..on teaching techniques, interviews. ‘with ‘individual a. 


faculty, profiles: of the FIPSE ‘project staff, ‘reports of Vista-sponsored. seminars 


ie workshops, “announcements of Yocal/state/natfonal professional activities, See 
abstracts’ of new books and interesting: instructional projects from other community ' 


~ €olleges; “and: descriptiond. of. resources ‘avail able. through Vista (Ogos, péople, 


audio-visual material, ‘equi pment). Several: articles were written by the TLC's, | |: 
| and other part-time Facul ty contributed ideas and brief essays for publication.. 

am Issues of TIES LINE were -s ant a ach month to all Vista part-time and ‘full-time staff, 

: —and-to-facul4y-at-stster-colleges-n-our-disteict,—Issues_wetalso,s 0 = 2 


y 


“selected staff, usual ly by request, at many conmunity Colleges and four-year in-. 


i +, stitutions arEnroumoue tne country. “p 
| ; Faculty Evaluation . . oO 
we had plained to modify our  college-wide faculty. evaluation procedures, eS 
both ‘in-process and in format,. to focus. more on the instructional. goals: of 
individual faculty and vaservace strategies ‘betng ‘developed, in conjunction with. ‘ . s 
“this project. We had also hoped. to define.a ‘clear arid nonpunitive link between . 
faculty eva evaluation and: “G0 Teg6- Sponsored inservice “activities. ‘Unfortunately, ; 2 
district-wide “faculty evaluation procedures were standardized this year ina 
-collective bargaining agreement by a11: teaching staff. “Now: Mista- must conform 
_to. a very. traditional: evaluation process and. format that leaves no room for . i, 
“individual {zatton; or adaptation. 
At may be ‘possible to: negotiate a different: evaluation pticadine for part- 


—-- ar u 


tine faculty in future collective bargaining sessions, but we. are not free to. ets 


2 
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. area of of activity, and we are aware of F the potential. conflict involved in trying , 


= v 


\. nk 
ane any? “changes in. this area ‘at Present. This will. be a difficult and: sensitive 


a a a 


to ‘Link evaluation and inservice. In the meantime, all project activities are 


‘designed’ to encourage and Support faculty who. want ‘to analyze their classroom \ : 


efforts afd: make: some. changes. that. will: lead to better teaching. and learning. 


Teaching and Learning Consultants + 


“ - hese: assistance to part-timers. was a unique feature of the project. ‘Peer 


A 


{ 
be 
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The. useyof had Teaching. and “Learning. ‘Consul tants me s) to provide > nM ee 


mentoring: occurs: informal ly ‘among full=time- ‘faculty ‘in- campus-based- colleges, 
but: the - ‘physical: detachment - of most part-timers from their colleges and col Teagues _ 3 
makes ; pear mentoring Very difficult, Prior to the FIPSE project, Vista's full- 
time: progran planners tn various. disci plines/occupational areas assisted tae 
with instructional questions. However, these program planners often did nt 3s’ = 
have the time nor: the training necéssary to be technical ‘advisors. 

Six. TLC's Were selected in January ‘by the project director, with the assis- 


tance of an. fnformal advisory: ‘group. that included: — ‘Dean. of - Tnstruction: and 


several instructional coordinators and- program planners. Thesé project. advisors: 25 
were. asked to recommend part-timers who ‘were 1) good teachers, 2) competent in 
a. apecia) area (8.9.,; curriculum development, problem analysis, Gonsiee 
strategies, communication techniques), 3) representative of Vista's. saad isthe: "og 
~—‘etonat” areas; and” 4) aBTe" to Funct on we well in-a fact itator/consultant role. The ‘ 
six TLC's selected represent a very broad range of disciplines and professional . (aed 
ski1Ts, so that faculty in each of the college’ '$-major instructional. areas can 
identi fy with a. TLC who-has had ‘sfiniliar’ teaching experiences. - 

TLC training ‘occurred in eight three-hour sessions. from > ‘danuary-to- ‘March. nee 
Group activities included discussions. of assigned readings, lecture/discusstons of 


‘various topics related to instruction | generally and Vista's specific operating: 


_f : oe iy ~ ? ; a 


~~ ‘Style, and'simulations of TLC-faculty interactions. In addition, each MC 0 Fe | 


visited thé class of at Teast one part-time faculty member. Topics forthe - cee 
-group-tratntng-sesstons included: ae : : 2) . 9: 
; om iortentation. ‘to. project. objectives ee 

« * consultant-skills for the TEC: role : é 
oan * data collection and confidentiality. | - i 
Receee e a jot-charactert stics: Zof: the: communi ty-. college — pei os 
ys "* components of ‘Vista's instructional programs ,° is ° 
* characteristics of Vista's students ° 


‘ * learning: style. ‘{nventories and. curriculum: adaptation. 
—— ~~ fiistrtuctional. design . : 
Te lnm * potteat(on and: Jearning. theory a 


maa 


arenes 


ts TLC “fiel dwork began in March. The rationale and and proces Aver ‘using TLC _ 
: a services. were introduced to faculty dprousn the. peprtary issue of TIE-LINE and 
: me ‘during. the-March..all= “day. semi nares -The-issue- ‘of mene that focubed :on the 


Tic’ concept also i ncluded personal and professional profiles of individual. mu! Ss 


“ Faculty were encouraged: to contact. “one of the. TLC's directly with questions 


about teachi ng techniques: or other project-sponsored activi tes; faculty could 


contact praject staff for a TLE referral as well. The ‘TLC: S hel ped plan the | 


March seminar, and. ‘they Ted ‘four of seminar's s small group discussions and five of = _ 


poe men mentee» ae 


- the ‘short workshops. Several faculty requested. TLC -assi stance. during. or after the 
af Seminar Sauuauel a en | “2. "=. | - & . * | ae i 
° The TLC!s were “on call" for assistance,. at mete regular instructional: rate 
” : of pay, from March to June. They comp) eted::a total of 17 consul tancies. in this. | . 


four-month period. For record-keeping purposes, a consul tancy was defined as an. _. 4 


interaction that Tasted more than 30. minutes and demanded’ some., ‘action on the: part: a, 


a ., of the TLC and faculty member. A. simple informational request. (where can I ..3? 


ee 


or Who: ue i west that did: ‘not engage either TLC or faculty in. a problen-sol ving. . 


or information-sharing process was: not: ‘considered a. consultancy. 


ay 
, Mason > 
wo Re cae ae 


~ TUT: S$ ‘completed: a “case his story form (copy attached) for each consul tancy. 


| 
A similar record-keeping: ‘procedure was, ised: by ‘a FIPSE-funded: faculty development 
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- a project at the University of Oregon. Each: case history report includes infor: 


~ tation. -On. faculty discipline area, ‘how: contact. was. dete. an identification, of the | 


problem/question, activities and ‘outcomes of the consultancy, .and a TLC. evaluation. es 
of” the process and ‘products of the consultancy. Each case history is identified. a 
ony by _ number assigned, by the: ‘TLC. , 7 : | | | : 


Pe a : PROJECT QUTCOMES =.’ a a 


Jt was anticipated ‘that ‘several direct and: ‘indirect project outcomes. would 


Lae pe me ae ee fie 


_Yead te immediate. and Tong-range ‘effects hs part-time faculty. The development 


etenmentenenteeecnem ee ee ee 


and: pilot-testing of several services aid. products was. expected . at. the end of 


* —t 


the first year of operation. It was anticipated ‘that: these products and: Services, _ _ 
once offered and used frequently and: consistently, would: Jead to parcones: related. - 
to faculty: attitudes and skills: stronger sense of. affitfation wi th. the ee al 
increased’ awayeness of college procedures and: services, incr peased 4 competence in al 
choosing and using different instruc tional techniques, and increased comfort with 
‘multiple. classroom rolés. Significant changes in faculty att attitudes: and SRS sci 
sais “were hot. expected: ‘inti? the secondo or third: year of the project. 

AW of the essential first-year activities planned: for ‘the ‘project have: ‘been 
atcompl ished: "expansion. of ‘the faculty handbook; production of -an audio-visual” 
orientation presentation; offering of several seminars and workshops; selection, 

: training, and: initial fieldwork of the Teaching -and Learning ‘Consultants; and 


rr nent ay 


production of five Assues OF TIE- LINE, the hew facul ty journal... 


In the: ‘past year, mowever ‘two events. oe uret which. may: have indirectly 
affected project outcones: 1) severe financtat problems related to decreases in. 
‘State. funding, resulted: in district-wide layoff notices for “full-time faculty: and. : 3 

- reductions ia the district's part-time faculty: budget ‘and. 2) the. college's Dean. of 7 ; 
Instruct? on died ere in the n nfdate of Spring Semester. These events. resulted ; 
‘ina period ‘of uncertainty for both part-tine and: ‘ful 1-time ‘Staff. All were 
mae ——— Pf t+ 
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; “4 ; ; ae 
the size of Vista's instructional budget. for the coming year, 


ea “particularly: part-time: faculty ‘who ° ‘depended on. ‘teaching. for. a major portion of 


aritfous about 


sia ~their ‘income. . This: -uncertainty- coincided sig the; death of the dean, who- had 
strongly ‘supported Vista's. part-timers and: the college or FACUTEY. devel opment — 
- efforts. -FIPSE-sponsored activities. continued through this uncertain. period, 
"but. Vista: ‘part-timers. were very. ‘anxious about Job. security... Consequently, faculty 
attendance at workshops and: use. of project support. ‘services was somewhat less. . 


. than expected, and discussions ‘among: facul ty-of ten, focused on whether ‘they would . 


robes working. -next -year,.rather_than_ how they could _improve their teaching. 

Six months later, the anxiety, and uncertainty: has ‘dissipated: all. full- tine. 
faculty retained their pos{ttons; ‘Vista’ ‘S$ part-time facul ty budget. for 1980-81 
ts. ‘only slightly ‘smaller than previous-years; cami the... FIPSE. project director | 
Was selected as the college's Ee Dean of Instruction, thereby a assuring the ~ 
continut ty "OF the-facutty-deveT opment progran—T progran.—T#-the-coltage afstrict wist_—— 
__absorb D funding cuts: ; again: this year, it. is anticipated that the strong, supportive 
jfiiservice Components initiated in the first: year of this project will help to 
bolster faculty morale. : 

It is too. soon. to: 100k. for significant changes in faculty attitudes and 
“skills ‘as a-result of products: ‘and services developed and pilot-tested this year, 
but informal coments and general reactors. from the faculty ‘have been over- 
“whelmingly positive: overall, faculty appreciate project efforts to Centralize’ 
and “expand insetvice activities ‘that. support their ‘classroom roles. As intended, 


faculty: ‘see ‘these services as developmental and supportive, not as ‘remedial. 


” 


Evaluation Strategies ne, as ae 


Five kinds of evaluation. ‘Strategies were axed during and at the end of first- 


year syne to: gather formative: data ‘about project services and 


products: 
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“V2 “User” evaluation of products and services... Al] faculty: who attended’ a. , 


Seminar/workshop, read: TIE- » or used ILC services were asked to evaluate - 
the usefulness and ‘convenience of the project service. Brief evaluation 

forms. were completed:-by. faculty: at the end of seninars and-workshops; ° 
mail-back cards or printed. questionnaires were. sent to al] TIE-LINE readers. 


and: a1) faculty who had :used’a. TLC. 


~ 
% 


: - S 

~ Telephone-survey—of-all- part-time facult > During June and July (1981); 
‘eT ght pe Lime: Taculty (stx! ‘san o other faculty’ attempted to.get 

telephoned responses from all faculty to an 18-item survey that focused .on 
“faculty. awareness and use of. FIPSE-sponsored activities. "An all-facul ty 
Survey was undertaken ‘to get. feedback from faculty “users” and "nonusers," 
as. well as to alert. "nonusers" to the new faculty development program. 

, The ‘survey instrument, vnich, wat developed by..a: TLC.:and adapted: after: a 
pilot-test with several. faculty;\ included: multiple-choice and: open-ended: 
, - items. -A copy is-attached. The eight callers were trained to.use the z 
de ____Survey ina three-hour session before being. randomly assigned-to-call.a. ' —- 

group of facility. They ‘tried to peach tecaiy ures times at ‘work or at 
home... Responses were obtained from:213 facitty, 45. percent of the total. 
group of 470 faculty who had taught ‘at Vista fn the last two years. The 
remaining 257 faculty did: nut. respond: because they were ‘not :home: when on 
called; their: phone: numbers were incorrect or had. been..disconnected, or 
because they ‘didn't want to complete the survey (only 22 were unwilling 


; tO respond). Responses: from. this survey -have been incorporated into = 
the following. evaluation ‘paragraphs: for each. component. ! . 


xe project director 
.asststant, and TLU's crit qued project services and activities as they 
were being developed ‘and. offered. Such. internal. discussions resulted: in 
. Féecommendations, to adapt the direction or procedures involvet in, for 
example, TLC activities, TIE=LINE material, and seminars;vorks*ops. 


____3, Ongoing inf rmial discussions by project staff. 


= ° 4. End-of-year evaluation discusstons. In June the TLC’s met with the 
| | project director and statt assistant to review project activities! $= «=. 
. _ ‘Suggestions about overall direction and process, as well as comments i 
. ‘on- individual: -components--were solicited... .- - ‘ ee Dicawees 


5. External:.review. Or. David Kine, director of a similar facuity. development _— : 

a " project at the University of Oregon, met with project staff at the beginning re 
eo . cand-end. of first-year operations. He contributed valuable suggestions a ; 
s ‘ ; relative: to the role and training of the TLC's, and he helped develop the 
re -end-of-yea telephone ‘survey. instrument and. procedures. ! 
; 7 . x ! 
Component Evaluation \__ - 


- AS -mentioned' previous? 


ratings in the telephone survey; IS of the faculty who responded 
= 216- 
es ee 


Diss anh Wi 


thought-that the FIPSE-sponsored activities made them feel more supported -by 
, the:col lege. The following paragraphs describe salient faculty and staff reactions ae. 


‘to each of the major components - -of the- project. ; ae “ 


_Inservice seminars. and: dsworkshons recetved uniformly high vatings fr from. m_facul ty 


but ‘couldn’ t attend becalise of scheduje conflicts. Some faculty also ment{oned. 
in the telephone survey that thay had. not known about the smaller, short. seminars -- 


despite announcerents in “TIE-LINE and notices displayed. around college offices. = ° 


a KE 


We, had tried to minimize the general: schedulina/conflict problems by offering 


4 brief and extended seninars at. different times (afternoons, evenings, Saturdays), 


a which: may have made it easier. for: faculty (214 total) to attend at least ‘one smal 
. or _Targe: training/discusston event. 


Faculty have. noted, ia. written, evaluations and. in the. ‘telephone, survey, uae 


mere rseemrarneneie in 


——tHiey want more frequent-soctat-ana-proresstonal ‘wmeetings, particularly with 


col leagues in their program areas user uate ae , a ee 

is: ‘obviously important. It 1s ‘not surprising that. these part-timers enjoy is 
“getting: together; they! re a very interesting ‘and dynamic, group. Includirig: adequate : 

" soctal. ‘time. into. group meetings has ‘been a.good way to promote identification 
= aeons with-colleagues; and ‘the shop talk {s very interesting as well. f 

An important second-year task will be to arrange more frequent meetings of 

small groups of faculty, especial ly among. faculty. in.specific -program areas. oe 
vanlarion of the time and duration of the meetings will also continue. after \ : 
re 7 - ‘slow start; attendance at the. biweekly. Thursday evening discussion group is. - 3 
growing. bi scusstons during these. meetings,. which are led by a TLC, will es 
probably be a bit more structured next year, to focus ona specific instructional 
topic during about : half of the meetings. Group inservice and social events will 


continue to be a very active: project component. 


: 9 
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‘handbook. and Part One of the. slide show. The handbook now contains adequate. S a ghee 


_ should encourage new faculty: to refer more often. ‘to ‘the handbook. When both 


Orientation activities,, which included revision-of the handbook: and-develop- 


ment, ai " slide-tape show, were not formally. evaluated. However, many faculty: 


comerited Sa to project staff on the clarity and completeness of infor- 


e.% 
ae 


aation -and seachine tips. contained in the expanded handbook ,_and_158_new_faculty———,. —— 


ee 


“who atopees this -year' s - orientation sessions ‘were very. pleased with: both the e 


information.on rading. policies .and reporting procedures, two areas which are 


problems for’ new. and: continu ng.faculty, but ba ‘are: not sure whether all faculty 


“are: using their handbooks ‘to help with procedural questions. The’ college ségiatear 


reports. that: faculty this year ‘have. been: more rel fable and accurate than usual in 


filling out and returning their registration and. attendance reporting forms, but 
this improvement. may bé due to slight Changes in reporting Micah The coordi» 2 = 


, ‘nated use of the handbook and. Slide-tape ‘show in future ortentation Sessions 


“parts. of ‘the slide-tape- presenatation. are “finished, it wit -be used: to orem 
faculty who. are hired, after -the beginning of the senester: These faculty in 


ct soto 


particular are often ‘confused avout ad requirements a and unfamt} far r with oe 


Vista services and procedures. 


Individualized TLC services were provided to 17 faculty from March to June, - 


and the TLC's were also very involved in ‘planning ar and. ‘Leading cannes 


RE eee onal oe. 
~ meetings this year. Use of the es 'S. for {individual consultancies. was ‘limited, 


“but faculty response to TLC services ‘has been milroraly positive, An analysis 
of the 17 TLC case histories produced the following information about the nature, 


duration, and: outcomes: of individual _TLC interactions:' ~ ee eee 
* The majority of the faculty who requested assistance had. Sait before at 
Vista (13), and slightly more trained teachers than teaching practitioners 
worked .with: TLC’s. We had incorrectly assumed: that. new. ‘teachers and 
teaching. practitioners (experts from business and industry with little or ' 
no teaching experience) would. ~ most likely to use TLC services. 
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* Most TLC contacts were faculty-initiated. Thirteen: faculty contacted a 
. TLC after reading the TIE-LINE article rie iba Fuld gail hate 
all-day seminar. In addition, one TLC initiated contact with two faculty, 
- who had participated in.one of the seminar workshops. An instructional 
coordinator referred a new teacher to a.TLC, and one other teacher called - 
the project's staff assistant for a referral. 


Len 


* Faculty in-occupational? and. general education areas took advantage of 
- TLC services. Consultancies did not cluster in any one instructional. 
‘area, though the TLC who is an artist did work with several: faculty. who: 
taught, art. to special students (elders). 


* Questions related to.adapting-or-expanding: instructional ‘techniques and 
‘materials were the primary. objectives of ‘TLC interactions. Faculty 
wanted ‘help: in organizing courses, using different. teaching techniques, 


~ writing grants, and developing instructional materials: 


a ‘ \ ’ . si 
* ‘Faculty and TLC's worked’ together about equally as. often. in person as. on 
the telephone: Person-to-person coritacts. usually involved classroom. 
‘observations. Preliminary talks to identify the problem and follow-up. 
ee scusstons after the faculty tried something-new often. occurred by. 

telephone.. = : 
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al “The average. number: of contacts ‘made: per consultancy was 2.3. About hal 


of the consultancies were. re)atively_brief,—involving-one or two contacts 


1 to-tdentify, “develop, and/or try out-minor changes in teaching style or 


curriculum: The remainder ‘were extended consultancies that involved. two. 
—___to_four_contacts_to_work-on: substantive-changes-in <curricuTum organization — 


and/or teaching techniques.. \ 
5 ie ee . 


* Products generated ‘during: the consultanctes.by both, TLC's and faculty’ - 


included a videotape, about art classes’ in convalescent hospitals, an_essa ee 


that clarifies. the working relationships-between-artist-educators and staff. 


= ~ —~tnconvalescent hospitals, a completed grant application, a list of refer- 


ences for a language class, and slides for .a class.. 


¥ 


' * ‘“Non-tangible.outcomes of consultancies included new team teaching-efforts 


(faculty-faculty, faculty-TLC)_and- changes—in the organization and. pacing 


-_— —~of-instructional activities (e.g., using questions more effectively, 


variation of the. numberand types-of activities planned per class session, \ 

assessing student goals, ‘encouraging Student engagement in classes through: 

‘curriculum selection: and. group process techniques}. 
-\oe 7 7 

‘* The-process of the consultancies had a definite pattern. TLC and faculty 
would\identify, the problem/question, discuss appropriate intervention(s), . 
- take some.action; and then critique (together) the effect. a i 


*” Classroom: observation was.-an important. part of ‘hine consultancies. Faculty 
wanted the TLC to’observe, analyze, and critique class activities in order 


to help clarify ‘the problew/question or provide feedback on the ef fective- 
‘hess Of instructional or curricular charges. In.some cases, the TLC -° ~ 
indicated that the observation-was necesgary to bolster: the self-confidence 

of the faculty member, and that minimal nstruct{on-related assistance-was-- _ 
needed. : 


es 
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Brief evaluation forms were sent coma Ww faculty who used TLC's this year. 
The: seven faculty who responded: (anonymously) rated the interactions as very 


‘hel pful (8.9 .on-a scale of 10). While Anis his group may be a nee sample of: me 


: “The. -consul tant ee me to: ok new fecnnt gies -- ways, of saan questions 


* to. achieve. more -barticipation ‘(and meaningful responses) from students." “I was 
able to develop my own ideas hatbersphan being told what to do or given suggestions. 
This ts. always ¢ ‘the best (way) for. me (to. Jearn).". "Excelent idea, even for those 
- who didn’ t, USE coe. They. knew they ‘could call on someone.” 
: Faculty peer in the telephone survey also responded satiny to the 
_ TLC concept, although 35 ‘percent said they were not_aware-of' the-services- Of the 
‘213 telephone: survey: respondents, 70° percent: thought that TLC services. were 
valuable, but many faculty. (about 20 percent) also stated that they didn't. use 
a TLC because they didn't :have a nee that was ‘important. late to - 


oo mien err = 


, 


= “discusses . ofa cheer 


ee ae 


—— “Generally, ‘we were oles: with the Tc activities this first year. They. 
7 hel ped faculty with teaching techniques -- how to plan courses, select suitable _ 
material $‘and activities, -and-héw to_pace learning activities with different. 
. \ ieee ee 

time segments (e.g.; @ One-hour, three-hour, all-day class session). The TLC's:—-~ 

‘i \ . . ; ‘ . 
also connected faculty with each ‘other and with college staff. It was expected 
that the TLC component would accomplish this combination of instructional and 


linking objectives. However, we also anticipated that more. faculty, would bike 


ek 


: _ advantage of TLC. services this year. 7 
The. relatively “low: rate ofi Tle use tht, year may have been due in part. to | 

the fact that this service was not available until the middle of Spring Semester: 
Some faculty: may have been more likely: to ask‘ for assi stance in the beginning of 


the semester, and ‘devel oping faculty awareness een, trust“ Tinsuch. a service may \ 7 


—— 
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~ take more ‘than: a few months. ‘The. “Te!s themselves. suggested at the end of the 
year that perhaps we shoiild have emphasized TLC assistance to small groups of 
We had planned to move toward small group consultatfons in the second year of — 
_ the pr ject, but focusing on helping small groups of faculty first and’ then 
working. with Andividua aie as @ second phase may bea Deere strategy for . 
initiating. this kind of service., . | 


TIE- LINE, the monthly faculty Journal that enphastzes teaching and earning 


data indicated that 86: percent of the faculty ‘contacted had read some-or all of 


the~ FIVE TIESLINE- issues produced this. year. Faculty said that it was. interesting . 


me iy 


(54 percent) or very interesting. (27 percent), and o faculty (54 Percent) re- 
ported that they had gotten -good teaching ideas from various Journal. issues. 


_. Faculty, were. able to. récail. many... speci fic: phlei and’ suggestions. for addi tional 


KS sere 
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one ‘artictes and featirés were of fered . frequently ite the. telephones survey and An’ 


casual discussions with griisce staff. “Faculty recommendations ‘for: TIE= LINE. 


. « AncTuded requests for more practical. ‘features, : dorter articles, and more personal 


ahd professional profiles of individual faculty. Over half the. faculty surveyed 
said they would’ like to be interviewed for a future. TIE-LINE ‘sue, and 74 percent 


stated that. TIE-LINE was an effective methdd. of connecting faculty with the college a. 


o 


and with each other. “ A - 


The Tong-range objective of this faculty journal 1s to publish material that “~— 


Wilt expand and. strengthen ‘teaching res as well as encourage ‘a sense of: iden- 
tity among part-time faculty. A secondary objective -- the interactive-aspect of 
the Journal _-- =: -As developing very slowly. In ‘tine, 4 “hope that the. Journa ai will. 


"_.- *-become a forum for ongoing exchange of teachina ideas and techniques. « "$0 far, 


several faculty have contr (buned. / articles,. and, the- project's state assi stant has 
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= 
‘facuTty. (3-8) this year; instead of concentrating on individual consultations. . 


: techniques, has. -also received positive mauina® from faculty. The telephone survey ‘ 


as tee = 7 on - a ans 
ea = oe ‘. 71 : au ei : - 
= pact say arte ‘that featuire faculty interviews. around. a specific: ques=:. a E 
“On: ‘or: or teachin fig.methods Devel oping. a genufie Atal ogue between faculty will ‘take es: 
= he: > 


. “tine, * 


“but: Wore facuTty: witT ‘become actively engaged ‘in, producing. TIE-LINE. each. 


“Faculty ~peacttons ‘to: the: Sournal this year ‘Suggest that it, doés have a | 


| professional, “useful , and’ stiinitating image, and that it fslan economical; a hey 
se “affective method ‘of. Vinking faculty. and : | sharing instructton-reated ‘nfofmation. ; ere 
pemes project.” ‘Several anticipate problens did. ‘surface. this. year: lack of . 
“faculty” ‘tine to parttétpate: Ape diarvice activities and the- distraction of non- ; . 
soe ‘tistructignal {ssues; ‘Our greatest: challenge has. been: to-design and: offer. aenu., . i 


protestors) schedules of 


oe 


sFviges that wilt fit nto the. shectic personal and: 


"4 
Has * | 
a earhne 3K. We have learned that ‘inservice. at Vista: must be an. attractive, ted 
= ~ggeebsibie mixture of individual. and group: activities, . face-to-face. and Tonge . & 
; ‘distance, ‘that™ ericduirage: ‘isolated, “busy: recuney ‘to: see. thenselves : as part of an ms - 
eo . educational commun ty. 7 ; - % ae . a: 
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